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Résumé: La présente recherche éprend le 
cas des étudiants de deuxième année LMD 
du département d'anglais à l'université de 

Constantine et L'Ecole Nationale 
Supérieure des enseignants (ENS) pendant 
l'année scolaire 2013-2014. Les étudiants 

de l'Université de Constantine ont été 
considérés comme un groupe de contrôle 

qui n’a pas eu des cours de techniques de 
lecture, tandis que les étudiants de l’ENS 
ont été considérés comme le groupe 

expérimental qui a reçu le traitement 
(malgré l'enseignant chercheur n'a implanté 
aucun traitement car le module des 

techniques de la lecture a déjà été inclus 
dans le programme). Par conséquent, nous 

supposons qu'il y aurait une différence 
significative au niveau d'expression écrite 
entre les étudiants de deuxième année 

anglais qui ont passé par le module des 
techniques de lecture et ceux qui ne l'ont 

pas . Pour prouver ce point de vue, 
certaines procédures statistiques ont été 
prises et des conclusions conformément 

mises. Mots-Clés : Lecture, Ecriture,  
Intégration, Techniques de la lecture, 

Expression écrite, Performance en 
Ecriture.  

Abstract : The present research studies 
second year LMD students of the English 
department at the university of Constantine 

and the Teachers’ Training School 
(L’Ecole Nationale Supérieure ‘ENS’) 
during the academic year 2013-2014. 

Students from the University of 
Constantine were considered as a control 

group for they did not have a Reading 
Techniques course, while students from the 
TTS were considered as the experimental 

group which received the treatment 
(though the teacher researcher did not 
incorporate any treatment since Reading 

Techniques was already included in the 
curriculum). Hence, we assume that there 

would be a significant difference in 
Written Expression achievement between 
second year English students who have 

undergone the Reading Techniques subject 
and those who have not. To prove this 

view, some statistical procedures have 
been taken and conclusions in accordance 
put. Key Words: Reading, Writing, 

Integration, Reading Techniques, Written 
Expression, Writing Performance.  
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Introduction 

Reading is a complex process of meaning making and re-creation of a written text in a 

reader’s mind (Walter, 1982). This complexity is mainly cognitive and what happens in the 

reader’s mind during and after reading is said to affect his/her writing ability. Moreover, 

models of reading texts are widely advised in the writing classroom as comprehensible input 

for the acquisition of writing skills and the development of the writing performance. In 

addition, by using reading, students become more familiar with different language features 

like vocabulary, idiomatic expressions in their meaningful contexts, paragraph organization, 

and the cultural assumptions of the target language native speakers. This article addresses the 

subject of Written Expression in the English departments of the Teachers’ Training School 

and Constantine University besides the influence of incorporating the Reading Techniques 

subject in the TTS as a treatment for improving students’ written performance. 

1. Background of the study 

Reading is said to be at the heart of writing (Hirvela, 2004). Consequently, many 

studies have investigated the effect of incorporating reading with writing either as an 

independent subject in the curriculum or integrated in the writing classroom. Both orientations 

seek the benefits of both skills on each other. In her book “Techniques in Teaching Writing”, 

Raimes (1983) designated a whole chapter talking about using readings in writing classes as 

an instructional technique for teaching writing. She stresses the importance of written forms 

of the target language as a source of language input in contexts where students have limited 

access to the spoken language. Similarly, Cobine (1995) asserts that writing about previous 

readings results in fulfilling a large set of learning styles; that is, synthesizing ideas along with 

critical assessment of these ideas enables university students to read texts and skillfully write 

about them as detailed in chapter four in the literature review of the present study. 

In our immediate level, the English department of Constantine University receives 

yearly thousands of acceptance requests from new bachelors who seek to learn the language 

and about the language. They come with a certain level in the English language acquired from 

their seven years of studying English in the middle and high school. The curriculum of 

secondary education (middle and high school) is based on teaching the four skills according to 

the available materials, yet the listening skill may not receive adequate emphasis due to the 
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large number of students per class which makes it difficult to use listening materials. When 

they enter to university and in their first two years, students of English face new subjects 

mainly Written Expression, Oral Expression, and Grammar. Little emphasis is put on reading 

and how to develop this skill except for some assigned at-home readings from the part of the 

Literature teacher. Differently, in the Teachers’ Training School, second year students are 

fortunate to have a Reading Techniques subject which helps them shape and improve their 

reading skill which, in its turn, is said to influence the writing skill. Comparing both 

situations, the researcher saw a need for investigating this relationship. 

Tierney and Leys (1986) studied the learning outcomes emerging from the link 

between reading and writing. Their first question was: Do gains in overall reading 

performance contribute in gains in overall writing performance? The present study followed 

this question in the assumption that teaching both Reading Techniques and Written 

Expression for second year students at Constantine University would result in improving their 

writing performance. The researcher chose to compare the written performance of second year 

students in the Teachers’ Training School with that of the same level students of Constantine 

University through their obtained scores from the second semester exam of the academic year 

2013-2014. 

Furthermore, early studies in the field concluded that students’ ability to comprehend 

the reading materials can enable them to write more organized, connected, and of higher 

content quality compared to those with a less ability to comprehend. Correspondingly, the 

researcher in the current study decided to compare the performance of second year students in 

the TTS both in Reading Techniques and Written Expression to find out any possible 

correspondence between both subject matters. 

2. Methodology  

For the purpose of understanding the relation between developed reading skills and 

students’ written performance, the researcher decided to compare TTS and Constantine 

University students’ performance in writing as well as TTS students’ performance in both 

reading and writing. Further, the appropriate statistical procedures have been taken to test the 

research hypothesis.  
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3. Sample and setting 

The study took place in the English departments of the TTS and Constantine 

University during the second semester of the academic year 2014/2015. The sample was of 

140 students (70 from the TTS and 70 from Constantine University) whose scores were 

subjects of the comparison. The collection of scores was after the fourth semester exam for 

the reason that in that semester students are exposed to expository writing and essay writing 

requirements are introduced. 

4. Data Analysis: Students’ Overall Performance in Written Expression 

Exam 

 General tendency Dispersion 

Mean Mode Low Frequency High Frequency 

University students 10 08 03 01 15 01 

TTS students 11.01 13 06 02 15 01 

Table 1. Students’ Overall Behavior in the Written Expression Exam 

The comparison of the central tendency aspects, means and modes, and dispersion 

indicators, highest and lowest scores’ frequency, signifies that TTS students have displayed a 

relatively higher level in Written Expression exam than Constantine University students. This 

may be attributed to the teaching of Reading Techniques which helps students in many ways 

like enlarging their vocabulary and imagination through texts analysis. Hence, the students of 

the TTS may have transferred the teachings of Reading Techniques to their writings. 

5. Students’ Score Range between both Groups  

The analysis of students’ score range of both groups has been done according to a 

scale from 0 to 5, 6 to 10, 11 to 15, and 16 to 20, i.e., from the weakest to the highest score 

ranges as indicated in the following table. 
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Scores Range 0-5 6-10 11-15 16-20 Total 

University students 10% 44.28% 45.72% 0% 100% 

TTS students 0% 37.14% 62.86% 0% 100% 

Table 2. Score Range between the TTS and Constantine University Students  

From table (2), we notice that (10%) of Constantine University students got scores 

between (0-5) while no student from the TTS scored less than (06) in the Written Expression 

exam. The majority of students’ scores were in the range of (6-15) with a percentage of (90%) 

and approximately equal shares for both categories (6-10) and (11-15). No student from both 

samples scored more than 15 in the Written Expression exam. This may be attributed to the 

top grading limit set by teachers of Written Expression which usually does not exceed 17 for 

masterpieces. Moreover, TTS students scores were above the first range and most students got 

scores between (11 and 15). The highest percentage (62.86%) was in the range of (11-15) for 

TTS students, which is more than that obtained in the same range by Constantine University 

students (45.72%). This difference indicates that most TTS students’ level is upper-

intermediate in writing, whereas Constantine University students’ level ranges mainly 

between intermediate and upper-intermediate with few beginners (10%).  

6. Testing the Research Hypothesis 

Initially, the first step to test a hypothesis is to state both the null and alternative 

hypotheses (Miller, 1974). They are put as follows: 

 Null hypothesis (H0): There would be no difference in Written Expression 

achievement at the end of the fourth semester between second year English students 

who have undergone the Reading Techniques subject and those who have not. 

 Alternative hypothesis (H1): There would be a significant difference in Written 

Expression achievement at the end of the fourth semester between second year English 

students who have undergone the Reading Techniques subject and those who have not. 
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The procedure of the t test for independent samples which is apt for the research data is 

displayed below.  

 

 

6.1. T-test for the Experimental and Control Group Scores’ Comparison  

The tables with students’ scores and the data needed for the procedure from both the 

experimental group (TTS students), and the control group (Constantine University students) 

are included in the appendix.   

1- Calculating the means:   

                                                      

2- Calculating the variances:  

=  – = 4.65                                     =  – = 9.18 

3- Calculating the t value: 

t N1 + N2  2=   

t N1 + N2  2 =              

                        =    

                        =  

                     =  

t N1 + N2  2 = 2.25  

4- Calculating df: 

df= N1 + N2  2 = 70 + 70 - 2 = 138 

For 138 degrees of freedom corresponding to a 0.05 level of significance, and for one-

tailed hypothesis, the tabulated t value for independent samples is 1.65. The results reveal a 

genuine and reliable difference between the levels of performance in the two groups since the 
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observed value of t = 2.25 is greater than the critical value of 1.65. Consequently, we reject 

the null hypothesis in favor of the alternative hypothesis stated earlier. That is to say, there is 

a significant difference in Written Expression achievement at the end of the fourth semester 

between second year English students who have undergone the Reading Techniques subject 

(TTS students) and those who have not (Constantine University students).  

 

6.2.    Interpretation of the Statistical Results  

The descriptive statistics which was used to compare the overall performance of both 

groups in Written Expression exam showed that the participants’ level is nearly approximate 

since the average of the control group was 10 and that of the experimental group was 11.01. 

However, the observed difference in the mode and the frequency of low scores besides the 

percentage of score range may indicate a relative difference in the performance. Apparently, 

students’ score in the TTS were relatively higher than those of Constantine University. This 

may be attributed to the treatment that TTS students had (a Reading Techniques subject) and 

Constantine University students were deprived of. Yet again, we cannot neglect the fact that 

different teachers were teaching the different groups and not all the teachers follow the same 

criteria of assessing Written Expression; that is, different methods of assessment may lead to 

different results. Basically, in both institutes, students’ exam scores are not their final grades. 

In fact, they are paired with another grade for each student given the label “TD Mark” (TD 

stands for the French words ‘Travaux Dirigés’) and then divided by two to get the average of 

the subject matter. The TD mark in its turn is variable from one student to the other and so are 

the criteria of giving this mark among teachers. Some teachers relate this mark to the 

attendance of the course and participation, others prefer to assign homework or even in-class 

activities and score them, while some others give this mark to a test or more as a continuous 

assessment. This variability made the researcher opt for the collection of only the exam marks 

since they measure students’ performance directly regardless of the disadvantages of exams’ 

evaluation. 

The comparison of Written Expression scores for both institutes’ students revealed a 

significant difference in the students’ written performance. The results obtained from the 

comparison of the score ranges as well as the inferential statistics; by computing the value of t 

and concluding that there is a significant difference in the written performance of both groups, 
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may lead us to understand that Written Expression achievement of second year English 

students who have undergone the Reading Techniques subject (TTS students) is higher in 

quality than that of those students who have been deprived of that subject (Constantine 

University students).  

7. Comparing Reading and Writing Scores 

7.1.  Comparing TTS Students Overall Performance in Reading Techniques 

and Written Expression  

This part of the research consists of gathering the same TTS students’ scores in 

Written Expression analyzed earlier in this chapter and comparing them to their 

corresponding scores in Reading Techniques, i.e., the same students who were subjects of the 

comparison of Written Expression scores between the TTS and Constantine University are 

now used to be analyze and compared with Reading Techniques scores.  

 

 General tendency Dispersion 

Mean Mode Low Frequency High Frequency 

Reading Techniques 11.24 11.5 4 1 15.75 2 

Written Expression 11.01 13 6 2 15 1 

 

Table 3. TTS students’ overall behavior in Reading and Writing  

Although the comparison of the central tendency and dispersion aspects may indicate a 

wide range in Reading Techniques scores (from 4 to 15.75) more than Written Expression 

scores (from 6 to 15) with different modes for each subject matter, a thorough analysis of 

scores is required to fully understand the relation between students’ performance in both 

Reading and Writing.  

7.2. Comparing Students’ Overall Score Range in Reading Techniques and 

Written Expression 

Scores Range 0-5 6-10 11-15 16-20 Total 

Written Expression 0% 34.28% 65.72% 0% 100% 
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Reading Techniques 1.43% 25.71% 70% 2.86% 100% 

Table 4. Score Range in Written Expression and Reading Techniques  

Observing the first line of table (6.4), we notice that the rank of students in Writing is 

higher in the range of (11-15) with more than (65%) whereas it is (34%) in students having 

(6-10). In other words, (65%) of the students obtained scores above the average and (34%) got 

the average or below. However, the second line of the table shows that (72.86%) of the 

students got scores above the average in Reading Techniques and (27.14%) got the average or 

below. Furthermore, two students from a total of (70) scored more than (15) in Reading 

Techniques, while no student could do it in Written Expression. This is not surprising since 

the highest score in Writing is (15) and in Reading Techniques is (15.75) and both scores are 

approximate. An overall observation of the table indicates that TTS students performed nearly 

the same level in Reading Techniques and Written Expression since only three students 

(4.29%) scored in the ranges of (0-5) and (16-20) in Reading Techniques. A possible 

explanation could be that TTS students do transfer the teachings of the different reading 

techniques to writing and that they could build an analytic sense of their own writings from 

the extensive texts’ analyses they had in Reading Techniques.  

7.3. Interpretation of the Results Obtained from the Scores’ Comparison 

The comparison of the general tendency and dispersion factors for Reading 

Techniques and Written Expression fourth semester exam scores revealed that students’ level 

in Reading Techniques was approximate to that of Written Expression. We should denote, 

here, that the students’ mean score in both subjects was nearly equal with (11.24) in Reading 

Techniques and (11.01) in Written Expression. Additionally, more distribution of scores in 

Reading Techniques was observed than in Written Expression. This is mainly owing to the 

system of evaluation used in each subject; Reading Techniques tests are often criteria-

referenced (CRT) while students’ written performance is generally measured using the norm-

referenced tests (NRT). These two types of tests are detailed in chapter three ‘Approaches and 

Assessment of Writing’. Naturally, the CRT sets separate scores for each item to be evaluated 

and the final score is determined by adding together all the scores attributed. The use of the 

CRT in Reading Techniques’ evaluation explains the diversity in students’ scores (they 
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ranged from 04 to 15.75) and provide a possible rationalization to the fact that many recorded 

scores are displayed with (.25) and (.75) after the exact number.  

After comparing the overall performance of students in Reading Techniques and 

Written Expression in terms of score ranges, we obtained results showing that TTS students 

exhibited nearly the same level in both subject since (95.71%) of them ranked in the Reading 

Techniques categories of (6-10) and (11-15) with (100%) in the same categories of Written 

Expression scores. The remaining percentage (4.29%) reflects (03) students over (70), two of 

them got the highest score in Reading Techniques (15.75) and one had the lowest score (04). 

This logical correspondence point to a possible explanation that students were affected by the 

teachings of Reading Techniques, used them in their writings, and could, therefore, balance 

their level in both subjects.  

Although writing is a creative act, unlike reading, and as creativity tasks cannot be 

evaluated as objectively as comprehension tasks, the results we obtained from the comparison 

of students scores were ideally supporting the claim of many researchers, like Stotsky (1983) 

and Grabe (1991), that good readers are good writers and bad readers are bad writers focusing 

on reading and writing as ‘mutually reinforcing interactive processes’. Yet again, this point is 

still controversial since some researchers voiced against this assumption.  

In sum, the fact that the majority of students scores (55.72%) dangle between (11) and 

(15) both in Reading Techniques and Written Expression taken together makes the findings of 

this comparison seem more perfect for an ultimate conclusion that reading informs writing 

and the teachings of Reading Techniques are reflected in students’ writing. 

Conclusion 

By means of inferential statistics, the research hypothesis was tested applying the 

formulae of t test for experimental and control group scores’ comparison which revealed a 

significant difference in students’ written performance. More precisely, TTS students 

exhibited higher level in writing than Constantine University students. The other aspect of 

comparison dealt with in this paper was intended as a further check for the previous statistical 

results. Subsequently, The TTS students’ scores in Written Expression examined earlier were 

subjects of another comparison with their corresponding scores in Reading Techniques to see 

whether they correlate and reflect the famous saying that good readers are good writers and 
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bad readers are bad writers. One immediate conclusion we can draw from this brief 

comparison suggests a logical correspondence between students’ performance in both subjects 

and that Reading Techniques and Written Expression go hand in hand. This may also suggest 

that both skills inform each other. However, conclusions such as these are not without their 

limitations. A more thorough analysis of the correlation between specific aspects of reading 

and writing, or even the impact of age, gender, or the measures of comparison employed may 

reveal some fluctuations in the extent of the correlation. Hence, further research may consider 

these points and provide more specified conclusions and recommendations. 
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